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Education
1 Ineffective Education Support Measures for the Chinese learning of ethnic minority students (Art. 5)
1.1 Stagnation of Chinese Language ability for the Hong Kong-born ethnic minorities by the current education system
(a) The effectiveness of the diversified development currently proposed by the Budget, namely the Chinese Language Curriculum Second Language Framework and the dedicated school funding for this purpose, is dubious. It is a vague Framework and does address the crux of the matter – learning and teaching Chinese from a second language perspective and teachers’ cultural awareness.
(b) EDB lacks understanding of the diverse needs and backgrounds of ethnic minorities. This is reflected in the policy to allow new arrivals and those who are local-born to sit UK-based Chinese exams like GCSE or GCE in place of the local mainstream Hong Kong Diploma of Secondary Education (DSE) Chinese exam.
(c) Even when we get an A* in GCSE Chinese, the Chinese ability we have does not allow us to use Cantonese in academic or working environment. It is unacceptable that after 15 years of public education, ethnic minorities can only reach a Chinese level of Primary 2 to 3 due to the above-mentioned flaws in the education system.
(d) Having been exposed to the local language from a young age, local-born ethnic minorities are able to learn to a more advanced level than GCSE level, yet our potentials are constrained by the current government measures. Currently, the Education Bureau allows schools to teach us Chinese using school-based curricula; some schools separate ethnic minorities from local Chinese students since Primary 1. While Chinese students have their Chinese lessons as a core subject, ethnic minority students will be in another classroom learning much easier Chinese and sometimes in a non-professional way like watching Cantonese movies or playing games. This cannot effectively enhance ethnic minorities’ Chinese proficiency.
1.2 Situations of the government funding to schools on supporting the Chinese learning of ethnic minority students
(a) Local schools are not aware of the government funding dedicated to the support of Chinese learning of ethnic minority students in schools. From a research in Oxfam in 2016, the Survey on the Enhanced Chinese Learning and Teaching Support for Non-Chinese Speaking Students in Primary and Secondary Schools, 74.6% of schools with less than 9 NCS students did not apply for the funding; 28% of them did not know there is a funding open to schools with non-Chinese speaking (NCS) students.
(b) The usage of the fund is opaque. According to communications between schools and the human right group Hong Kong Unison, not all schools receiving such extra funding would disclose how they use the fund. 
(c) Without a monitoring mechanism regarding the proper use of the funding, ethnic minorities cannot receive adequate support for effective learning of Chinese
1.3 The flaws in Applied Learning (Chinese) for ethnic minorities
(a) The government has pushed out new local alternative Chinese exams for ethnic minorities namely Applied Learning (Chinese) for ethnic minorities. Its objectives and principle in execution is contradictory: teaching a vocational-based and service-oriented syllabus in a non-interactive way.
(b) Its contents are only limited to business and tourism. Hence, such syllabus limits the choices of jobs for ethnic minorities.
(c) The teachers instructing these Applied Learning (Chinese) courses are not trained to teach non-Chinese speaking students from a second language perspective.
(d) Since the teachers of the Applied Learning (Chinese) are fromt external institutions, the teachers’ standards vary, and some are not even proficient in English. They are not able to provide explanations in English when students do not understand the content in Cantonese. 
(e) In the current job market, employers require Cantonese and the ability to read and write Chinese, some even ask for Putonghua proficiency. Hence, even for the ethnic minorities who could speak fluent Cantonese, they cannot become competitive candidates for their dream career. 
1.4 Suggestions to the Government
(a) A Chinese language curriculum of more advanced level compared with the current system should be implemented at schools for all local-born ethnic minority students, starting at kindergarten. Difficulty should be increased upon progression, for them to handle both working and academic level of Chinese Language
(b) Romanization (or jyutping) of Cantonese should be taught in schools and included in the teaching materials and syllabus.
(c) EDB should inform all local schools the channel and procedures to apply for funding under the CSL Learning Framework to support NCS Chinese learning.
(d) EDB should set up a monitoring mechanism and request schools to publicize financial reports regarding the use of the funding, with proper evaluation of the progress of Chinese learning of the students before and after the support.

(e) The division of curriculum between the new arrival and the local-born should be clear. For the local-born ethnic minorities, they should learn Chinese to a level at par with the local Chinese.
(f) The government should provide resources for ethnic minorities to become well-equipped with the essential skills of Chinese-typing and Putonghua-speaking in a workplace, but not limited to basic workplace communication in the service industry.
(g) The syllabus of Applied Learning (Chinese) as a short-term measure should be diversified to include more vocation aspects, including disciplinary forces, IT service, etc.
(h) The school should provide bridging programmes or sufficient tutorials for those local ethnic minority students who did not meet school’s Chinese standards. It is essential for them to not lag behind the syllabus of their school year
2 Racial segregation and lack of teacher training in public school system (Art. 3)
2.1 De facto racial segregation in public schools
(a) There are public schools, ranging from kindergarten to secondary schools, with high concentration of ethnic minority students, constituting de facto racial segregation. Chinese parents tend to avoid enrolling their children in these schools due to the stereotypical assumptions they have of ethnic minority students.
(b) The racial imbalance in these schools create an environment that does not always reflect the interactions in the mainstream society. With few Chinese speakers in their social circles, students have limited opportunities to practice Cantonese outside of their schools.
(c) We have not yet seen any policies that the government is implementing to desegregate students in schools with high concentration of ethnic minority students. 
(d) Ethnic minorities face a lot of difficulties in finding a good school at all stages of education due to a lack of information. Some websites of kindergartens and primary schools are only available in Chinese. It is difficult for ethnic minority parents to read through.
2.2 Teachers are not trained and equipped with the skills of teaching ethnic minority students
(a) Due to the lack of training for teachers, specifically for constructing an ethno-relative stage of integration, they are lacking cultural awareness, and hence have failed to incorporate their students’ culture into their teaching.
(b) Teachers failed to adjust their teaching methods to teach different types of ethnic minority learners, including those with special education needs (SEN), new arrival students and local ethnic minority students. They often hold stereotypical assumptions about students’ capabilities based on their races.
(c) The consequence of the lack of proper trained teachers is that ethnic minority students will have a bleak future due to the poor academic results with limited Cantonese ability. Our peers are demotivated by teachers’ negative attitudes and hence underperform compared to our Chinese peers.
(d) Information and notices from schools should be provided in both Chinese and English versions to facilitate the communication between schools and parents who do not read Chinese.
2.3 Suggestions to the Government
(a) The government should set up policy to ensure a segregation-free learning environment. It is essential for the ethnic minorities to integrate with the locals from a young age.

(b) The government should facilitate positive relations between Chinese and ethnic minorities through meaningful intercultural activities.
(c) Teachers’ training on ethnic minority-related aspect should be made compulsory. Teachers would then be more culturally sensitive towards ethnic minority students, such as making “Cultural Sensitivity and Awareness” a professional core course for all teachers-in-training in order to get teachers to become aware of the culture and traditions of the minorities.
(d) All schools and teachers must be pre-emptively equipped with the skills and resources to teach Chinese as a second language.

(e) The government should also provide support to ethnic minority students in learning of all other subjects using Chinese.
3 Difficulties faced in entering tertiary education (Art. 5)
3.1 Difficulties faced when applying for tertiary education with alternative Chinese qualifications and lower Chinese ability
(a) While the local system of university application counts on the best scores of students from their DSE public exam, ethnic minority students with no DSE Chinese marks but alternative Chinese qualifications automatically have lower marks than others since there is no clear way of calculation and conversion of the result of the alternative Chinese score into DSE marks.
(b) The medium of instruction in some of the tertiary education courses is in Cantonese only. Even for some which stated English as a medium of instruction, instructors use mostly Cantonese in classroom settings to facilitate the learning of the local Chinese students. Hence, ethnic minorities are not able to enroll into those courses.
3.2 Suggestions to the Government
(a) The government should provide clear guidelines for the conversion of grades of Alternative Chinese exams to universities.
(b) The government should ensure the quality of teaching and increase the proportion of courses that English is as a medium of instruction in universities.
Protection from Racial Discrimination 
4 The current Racial Discrimination Ordinance does not cover Government powers and functions (Art. 1)
4.1 Racial profiling by the police 

(a) The ethnic minorities frequently have their identity cards checked and bodies searched by the police. They feel humiliated when they are treated as suspected criminals. 

(b) There are no official statistics for people arrested and charged during the stop-and-search actions to reflect the effectiveness of such exercise and whether racial profiling is involved. 
(c) The police force’s behavior seems to reflect the assumption that ethnic minorities are prone to crime; this prevents the community from fostering positive relations with the government and vice versa. 
4.2 Suggestions to the Government

(a) The police officials should publish statistics for conducting ID checks and body searches.
(b) The Racial Discrimination Ordinance should be amended without delay to cover the government’s exercise of powers and functions.

5 Racial discrimination in daily lives (Art. 5)
5.1 Employment discrimination 
(a) Some ethnic minority applicants are rejected by employers due to their lack of reading and writing ability in Chinese, even when reading and writing are not essential for those jobs.

(b) Regardless of qualification, most of the ethnic minorities are engaged in low-skilled occupations because of language barrier.

5.2 Housing discrimination 
(a) It is very common for ethnic minorities to be refused rental services. Estate agents stated their reasons for refusal in voice messages, text messages and in person. However, neither the Equal Opportunities Commission nor the Estate Agents Authority proactively combat the problem. 
5.3 Social marginalization 
(a) Racial minorities are under-represented in the civil service, political appointees and public bodies. There are no ethnic minorities appointed as senior officials and without such representation, the needs and the problems of ethnic minorities are less likely to be considered.
5.4 Suggestions to the Government
(a) The government should increase targeted resources to assist ethnic minorities in housing, education and social services.
(b) The government should improve ethnic minorities’ participation and representation in the public sphere. Hence, it should have an internal structure to improve diversity and accessibility for ethnic minorities.
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